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Educational Quali cations
of Program Administrators
and Teaching Staff

Building Better Futures for
Children and the Profession

ESSIONAL DEVELOPMENT

" Elisabeth Nichols

If early childhood practitioners have higher levels of formal education and specialized
training, they are much more likely in their work with young children and families to use the
evidence-based practices and possess the ongoing professional commitment we know
are necessary to make a positive difference in children’s lives.

— Preparing Early Childhood Professionals: NAEYC's Standards for Programs

ONE OF THE MOST SIGNIFICANT CHANGES
to the NAEYC Accreditation system for
programs serving young children is the
new expectation for increased education
and preparation of administrators and
teaching staff. The new requirements
are based on a fundamental understand-
ing held by the early childhood profes-
sion: teachers and administrators are
the most important contributors to qual-
ity experiences for children.

Research pndings

Researchers have spent decades eval-
uating the role of formal education
and specialized training of early child-
hood educators in the quality of care
that children experience (Whitebook,
Howes, & Phillips 1990; Howes 1997;
Whitehurst 2000; Burchinal et al. 2002;
Whitebook & Sakai 2004; Hyson & Biggar
2005; Zaslow & Martinez-Beck 2005. See
the literature review
sections in NAEYC
2005a and 2005c.). Re-
search makes it abun-
dantly clear that ear-
ly childhood educators
with more profession-
al preparation provide
more developmental-
ly appropriate, nur-
turing, and responsive
care and education ex-
periences for young
children. (Profession-
al preparation includes
university and college
course work as well
as the pre- and inser-
vice training and tech-
nical assistance that
early childhood staff

= Karen Phillips

Beyond the Journal-Young Children on the Web «March 2007

receive.) Research also shows that in ad-
dition to specialized education and train-
ing for teachers of young children, oth-
er components of high-quality teacher
preparation include experience in work-
ing with young children and support
systems focused on teachers instruc-
tional behaviors and classroom manage-
ment, such as mentoring, coaching, and
constructive feedback (Pianta 2007).

The literature review in the book
Teachers: A Guide to the NAEYC Early
Childhood Program Standard and Accredi-
tation Criteria part of the new Self-Study
Kit for Program Quality Improvement
Through NAEYC Early Childhood Program
Accreditation includes a summary of re-
search about the bene ts of education
for early childhood professionals:

Two comprehensive reviews of the
evidence-based literature linking ef-
fective teaching and teacher quali -
cations were published in 2000: Eager
to Learn: Educating Our Preschoolers
(Bowman, Donovan, & Burns 2000)
and From Neurons to Neighborhoods:
The Science of Early Childhood Devel-
opment (Shonkoff & Phillips 2000).
Eager to Learn concludes that a
college degree with specialized educa-
tion in child development and the ed-
ucation of young children ought to be
required for teachers of young chil-
dren. From Neurons to Neighborhoods
reaches a similar conclusion, with the
reservations that the staff-child
ratio may be relatively more impor-
tant for infants and toddlers and that
the educational level of the provider






